Overview
My portfolio is comprised of four parts based on the pieces of evidence of my engagement in the online discussion task in the educational leadership and management module. The portfolio attempts to incorporate significant facets of Bush's (2011)'s leadership and management paradigms. The first part of the portfolio will demonstrate my contribution to the online discussion forum with the perception of other scholars to support and ensure credibility to the reader. In the second section of the portfolio, I will include and critique my fellow students' online contributions about leadership and management in international educational contexts. Following part one and part two, the third section of the portfolio applies Rolfe et al. (2001) model of reflection to examine significant changes that occurred during group discussion. The portfolio's final section will examine the crucial concept of transformational leadership that was covered in the module.	Comment by Elspeth: Please always double line or 1.5 space submitted work, it is much easier to read. 	Comment by Elspeth: Good, clear introduction
Part 1: Personal Online Contribution
My participation in the discussion with peer fellows on the models of leadership and management by Bush (2011) will be represented in this section. I was able to connect with many interesting concepts and reflection models covered during the module however the discussion in the group started with the differences and similarities between leadership and management. On the later stage the discussion was focused on Bush’s’ formal and subjective models. However, I will be restructuring my arguments to analyse Bush formal and subjective models of educational leadership and management based on the personal experience as a math teacher and a subject leader.	Comment by Elspeth: Good, helpful introduction
Management and leadership do have certain similarities (Sturm et al., 2011). Both continue to collaborate for the benefit of the organization. The two fields of educational leadership and management are intertwined (Shields and Hesbol, 2020). Leadership in the educational setting is considered as the guideline procedure to boost the teachers, students, and parents in achieving the educational objectives (Leithwood et al., 2020). The fundamental concept of leadership is to give a direction to the group or students whereas the management is responsible for managing and arranging necessary elements. I believe that leaders drive the motivation which lead to the innovation in its students. Steve Jobs was an inspirational boss who encouraged his team to think creatively and creatively beyond the box. He taught his staff to share his conviction that invention and creativity were the keys to success.	Comment by Elspeth: In the first posting…. (keep signposting the reader)
Barker (2001) asserts that it is important to distinguish between leadership and other forms of social organisation, such as management, just as there is a need to separate between classical music and other musical genres. However, the difference is about the fine line between the two concepts in the concept of education. Moreover, Bush’s (2011) model emphasises greatly on educational leadership due to the fact that quality leadership significantly bring changes to school and student outcomes. This theory may be correct because influential leaders introduce success elements by implementing their tactics beneficial to the learners and organisation in an efficient manner (Muijs, 2011).  
The term educational leadership given by Bush (2008) can be considered in two ways, the practice of leading and the organisational seniors in an education setting as head or principals. However, the main concern is the first one which is central to the perception of Cuban's (1988), influence over the accomplishment of desired objectives. It has been described as an emphasis on encounters of any type that in some way encourage others. Cuban (1988) defines leadership as influencing others' activities to achieve desired objectives and changing others' goals, motives, and actions, among many other scholars cited, indicating that the notion cannot be overstated. Influencing leadership does not rely on the title or authority(Cherkowski et al., 2020). Seeking to understand the nature of leadership in education by focusing only on what persons in positions of authority do severely limits understanding of the complexities of relationships and their impact on educational institutions.  
According to the Bush Formal model theory, educational institutions are viewed as logical businesses that follow predetermined procedures and are in charge of making sure that students obtain a high-quality education (Ryabov et al., 2020). The formal approach is distinguished by its focus on bureaucratic control and organisational effectiveness. The underlying premise of this model is that educational institutions may be managed similarly to other types of organisations (George et al., 2021), with a clear hierarchy of power, decentralised decision-making, and standardised processes. Trow (1973) contends that this approach predominated in the early 20th century when higher education's primary goals were to train professionals and prepare students for the workforce. The formal model, according to Marginson and Rhoades (2002), is founded on a constrained and overly-simplistic view of higher education's function in society. Today, many universities participate in community-based learning and research, where faculty and students collaborate with local groups and stakeholders to address pressing issues. This kind of involvement recognises the responsibilities that universities play as engaged members of society and extends beyond the usual emphasis on research and teaching.	Comment by Elspeth: In the next posting….
In the subjective model, according to Bush (2011), educational institutions are viewed as dynamic, complex social systems where power dynamics, culture, and history all influence how people interact with one another and with the institutions. It is possible to consider educational leadership as a system that has a purpose and reason, calls for inputs and resources, has procedures, produces results, and occurs in a setting or context. The subjective model, following Barnett (1997), emphasises the significance of comprehending students' uniqueness and subjectivity as well as the fact that each student contributes a distinctive range of experiences and viewpoints to the educational process.	Comment by Elspeth: Was this another posting?
The influence-based theories of educational leadership define the goal, reason, and context for the leadership that is being used (Oppi and Eisenschmidt, 2022). They consist of learner-centred leadership, where the goal is to enhance student learning, and instructional leadership, where the goal is to influence activities so that instructors may facilitate student learning (Óskarsdóttir et al., 2020). For instance, transformational leadership focuses on inspiring and encouraging followers to realise a common vision or objective. With this strategy, a compelling vision is developed, specific goals and expectations are stated, and followers are given the freedom to own the vision and collaborate to realise it. In an English secondary school, for example, an experienced science teacher would tell a new or junior colleague, "It doesn't matter if you don't cover the whole examination syllabus" (Mohanty et al., 2021). The colleague can then decide to instruct a portion of the course merely. It would be a very effective leadership move on the part of the seasoned instructor if measured by impact outcomes rather than aim.
A study by Chow et al. (2019) looked at how the Bush approach and teacher empowerment interacted in secondary schools in Hong Kong. The findings demonstrated that the Bush model's adoption was positively related to teacher empowerment, which in turn was related to the more extraordinary dedication and work satisfaction (Bush, and Glover, 2014). Lave and Wenger (1991) contend that membership in communities of practice, where people may learn from one another via cooperation and shared experiences, is a necessary aspect of the social process of learning. My involvement in the conversation demonstrates my significant interest in learning about and comprehending the many types of educational leadership and administration. I was able to constructively contribute to the debate and share my own experiences as a maths teacher and subject leader by relating to the ideas and reflection models presented in the programme that allowed me to evaluate Bush's formal and arbitrary models of educational leadership and management. 
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Part 2: Critique of Fellow Students' Online Contribution
The online contributions required to concentrate on management and leadership in connection to the formal and cultural frameworks that Bush created in 2011. Our group discussion was initiated by Student A and she shared her views about the difference between leadership and management gradually the group discussion headed toward the subjective and formal models of leadership. In this section, the contribution of fellow students will be analysed critically with a broad spectrum while keeping their identity confidential.	Comment by Elspeth: Aim to give a fuller summary of the content of this section within the introduction, otherwise this is a helpful introductory paragraph 
Student A shared her experience of working in an organization where the head teacher has to accompany the class teacher if there is a need to carry out extra class activities. The head teacher and classroom teacher worked together for the betterment of the school. Student A induced the following from this practice.
I will say leadership and management are different but not so much to some extent both still work together for the betterment of the organisation. There are interlocking relations between educational management and educational leadership. (Student A)
My post on this statement as although management and leadership have certain similarities, they are two separate ideas that call for unique abilities and strategies. While leadership is concerned with forging a common vision and motivating people to realise it, management is focused on making the most effective use of assets to accomplish certain goals (Kozioł-Nadolna, 2020). Organisations that have capable managers and strong leaders working together to accomplish organisational goals are the most successful (Alblooshi et al., 2021). Leadership focuses on inspiration and the development of a common vision, whereas management utilises the use of rewards and incentives to drive personnel to accomplish organisational goals. Kotter (1990) asserts that management is concerned with upholding the status quo and making sure that tasks are completed effectively, whereas leadership is concerned with bringing about change and motivating others to do the same. Furthermore, leadership relies more on instinct and judgement than management does, which is often more analytical and data-driven. According to Mintzberg (1973), leadership requires more of an informal, intuitive approach whereas management involves a formal, logical process of decision-making. The co-existence of leadership and management in the institution can facilitate the accomplishment of goals, whether it’s for educational institutes or organisations. Graves et al (2021) highlighted that colleges, faculties, and departments are managed by different individuals with different perceptions of work.	Comment by Elspeth: Aim to have the last sentence of a paragraph sum up and point to the task overall, also include examples from practice in this task, as I suggested you also needed in task 1
Bush (2008) claims that leadership is directly tied to positional authority, as opposed to management. Principals or department heads, for example, who occupy formal leadership roles in education frequently also have positional control over their coworkers and subordinates (Berjaoui and Karami-Akkary, 2020). They are in charge of deciding what to do, establishing objectives, and managing other people's work. However, in the context of education, leadership may also exist without a specific position of power (Dewi et al., 2019). Teachers can demonstrate leadership in the classroom, for instance, by encouraging and motivating their pupils to learn, working with colleagues to create fresh approaches to teaching, or taking charge of extracurricular activities (Moges, 2019). Similarly, to this, children may demonstrate leadership by acting independently, assisting others, and setting an example for their classmates. While positional power may improve one's capacity to lead in the educational context, leadership can exist regardless of positional power (O’Connor et al., 2019), and being in an official position of leadership does not inevitably make someone a good leader, it requires the ability to motivate and inspire others through effective support and provision of sense of purpose. 	Comment by Elspeth: See my previous comments about paragraph structure and leading on a citation	Comment by Elspeth: Have you have experience of this? What does make a good leader? Dig deeper whenever you can 
Student B was a primary school teacher in an organization with a very strict hierarchal system. However, they gradually adopted a subjective approach which was somehow effective for their educational set up and she made the below statement emphasising heavily on subjective model disregarding other models of leadership as outdated.	Comment by Elspeth: The structure is good. I like how you have laid out this task for the reader - its very clear 
“I feel that in modern times due to technological advancements, the subjective model of Bush is the right way to move (Bush, 2013) as the rest of models are not intuitive enough to run schools as a social responsibility”. (Student B)
I found the notion made by student B very interesting, although it is crucial to take into account the shortcomings of the subjective approach and how it works with other educational models (Tzeng et al., 2007). It's possible that the subjective model won't work in institutionalised educational contexts. While the subjective model underlines the need to comprehend each learner's distinct viewpoints and experiences, it may be challenging to use this strategy in educational programmes with substantial class sizes or few resources (Breslin, 2023). The subjective model could not work well when there is a requirement for a uniform curriculum or method of evaluation, as noted by Bryson and Crosby (2005). The more extensive social and cultural aspects that influence educational experiences might not be fully addressed by the subjective paradigm. The subjective approach, according to Marginson and Rhoades (2002), ignores how cultural and social factors like race, class, and gender influence educational achievements (Maletoungou Ganda, 2023). They support a more complex approach to schooling instead, one that considers these broader systemic problems. As per Felder et al (2020), the subjective Bush model is the best course of action in the present day owing to technological improvements because the other models don't make sense when it comes to managing schools as a social obligation, however, the subjective and formal models of education may be combined in a more balanced way. For instance, a model of professional socialisation by Hafferty and Franks (1994) integrates institutional norms and ideals with personal experiences and viewpoints. This strategy recognises the significance of subjective and formal models in influencing how students and other education stakeholders learn. 	Comment by Elspeth: Good paragraph, a helpful critique
While the discussion was going on student C who was a school teacher in Nigeria shared her experience and concluded that 
“Subjective leadership obfuscates managerial action, and that leadership should entail clear authority over the behaviour of others as well as the performance of junior staff members of the school” (Student C)
Student C is failing to consider that in situations when things are complicated or changing quickly, personal leadership can be especially successful, whereas explicit authority may not be Sergiovanni (2005) found that subjective leadership places a strong emphasis on fostering connections and coming up with a shared vision for the school. This strategy may foster a sense of shared responsibility and dedication among staff members, increasing engagement and satisfaction (Waltz et al., 2020). As noted by Loftus et al. (1978), leadership under these circumstances should entail empowering and involving people rather than only expressing one's authority. It's crucial to take into account any potential detrimental impacts of apparent power on employee morale and retention. Bass and Riggio (2006) remark that a leadership style that is too centered on obvious authority can foster a climate of fear and mistrust among employees, which can result in high staff turnover and low morale. It should be noted that leadership affects how followers interpret events, how the group or organisation chooses its goals, how work is organised to reach those goals, how well teamwork and cooperative relationships are maintained, and how effectively it recruits encouragement and collaboration from those outside the group or organisation as the findings of Yukl (1981). According to Leithwood and Riehl's 2004 study on school leadership, transformational leadership—which emphasises motivating and empowering staff members—was more successful in enhancing student outcomes than transactional leadership, which places a stronger emphasis on establishing apparent authority and employing rewards and punishments. Apparent authority can also prevent employees from using their discretion and creativity, even if it may be helpful in some circumstances (De Clercq and Belausteguigoitia, 2021). A culture of compliance rather than one of creativity and risk-taking may be created by an unduly authoritarian leadership style, according to Gronn's (2002) research. For example, a school administrator who mandates lesson ideas and instructional methods for instructors to use in their courses could be set in their ways when it comes to curriculum and instruction, leaving little space for originality or innovation. As a result, rather than taking chances and experimenting with novel teaching strategies, instructors may feel constrained in their positions and become more focused on adhering to the principal's demands.
The concluding point from this discussion has driven a different perspective that supports the combination of more than one model as beneficial in an educational setting. To develop educational programs of the highest caliber, a more balanced approach integrating components of subjective and formal models could prove more successful (Hansmann et al., 2020).  Discussion on this point ends with the conclusion that subjective leadership may empower staff members, foster a healthy school culture, and be incredibly successful in challenging or fast-changing circumstances. To build a productive and exciting learning environment, school leaders must take a variety of leadership viewpoints and strategies into account.	Comment by Elspeth: Good, you have included a conclusion. Don’t be afraid to also use citations (from the main body , not new ones) to fully support your conclusions
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                             Part 3: Application of a model of reflection to learning
This section of the learning portfolio is my reflection on the group task with the help of Rolfe’s reflective model, it demonstrates the knowledge gaining experience, and practice that I attained during online group discussion. The reflective model of Rolfe et al. (2001) comprised three questions, i.e. What? So What, and Now What will be followed. The model will provide a steady structure to the readers. It is the brainstorming procedure that allows one to remember and analyse the situation progressively and provide the best suitable solution to resolving the problem. The primary significance of this model entails that the knowledge is not only obtained from scientific evidence and studies but also from personal experience that brings progress in personal development and leads to professional development (Schaepkens et al., 2022).	Comment by Elspeth: Perhaps expand a little on each section. Otherwise a good introduction
What?
The problems and difficulties I encountered at the beginning of my work have been detailed here. At the beginning of the module, the teacher introduced the online discussion task and communicated the requirement to get involved in a group discussion forum regularly, she gave us the liberty to choose our participants and form the groups. Initially, we were only four members in our group which increased to eight in a couple of weeks and I was excited that it will give us a chance to have a wider discussion. The concept of Bush’s (2011) models of leadership and management has been delivered in the module, and all the students have been asked to relate their experience and previous learning with those models along with a few reflection models and some other leadership concepts delivered by the guest speakers. Following the exposure and understanding of the model, students were asked to occupy in group discussion. Based on my previous experience, I selected subjective and formal models and towards the end of the module collegial models also gained my attention and I was able to relate it with the theory of transformational leadership. These models seemed relevant to my teaching experience in UAE as a math teacher and subject leader. With a variety of context-specific examples, I could use those two as a foundation. The efforts had to reflect their professional experiences in education and assess how much their theoretical underpinnings helped them (Akkaya, 2021). During the task, I identified my level of knowledge in this area, which made me realise the purpose of the task. Somehow, it placed me in a complex situation where I found it difficult to carry out the discussion based on personal experience. Along with this, connecting the theory with the practice requires an in-depth examination of concepts. Moreover, discussion with other participants was on the one hand; integrating their concepts overwhelmingly into my mind was a struggling element. I coped with this situation by absorbing their points calmly and writing my points to separate the mixture of thoughts.  	Comment by Elspeth: Good start
So What? 
Further courses of event in the ongoing activity has mentioned in this section. My expectations connected to a larger group were not fulfilled as our group members got confused in the part 1 and 2 of the portfolio and even after one whole week there was no discussion in the forum. We decided to discuss this with the teacher and after a group tutorial, we cleared all our confusions and misunderstandings we decided to post in the group forum. The situation outlined in the prompt serves as an illustration of how Tuckman's concept of group formation might assist in explaining the steps that groups normally take as they establish and cooperate to achieve a shared objective. Group members may cooperate more successfully and resolve any issues or disputes that may develop along the route by recognising these stages (Guttenberg, 2020). Gradually the discussion started and I also started to post but I was not confident however it was when the teacher gave us comments on our postings that gave me confidence, I started enjoying the discussion as the pattern has been shifted to the healthy and positive attribute. Gradually, the visions and thoughts of my fellow group members started to dissolve into a valid point which favoured me in gaining multiple perspectives of the same theory. The most interesting part of the discussion I found was when one participant discussed her experience with influence and authority closed to mine, and our thoughts started to connect, creating an understanding of the task concerning the educational experience. The diverse participants with different backgrounds have plenty of knowledge and a good understanding of the Bush model and theory. Watching their absorbing mechanism eventually provided me with a route to adapt their excellent pattern of describing and reflecting on their experience professionally and subjectively. Since I experienced from UAE educational background with a supportive and collaborative leadership style witnessed, whereas In UAE the leadership style is based around directive and paternalistic (Mikecz Munday, 2021), which made me observe that my case was exceptional and proved a great learning of life.	Comment by Elspeth: It sounds like you have some excellent experience in education - which you could also bring into tasks 1 and 2 a little 
The whole discussion was multi-faceted and somehow contributed equally by each participant in the group. At one point, one of the participants showed an aggressive tone as the result of ideas shared by other participants about subjective leadership, which may be due to existing from different backgrounds, but our group participant addressed his situation and welcomed his thoughts calmly and contently. Despite the advantages of this activity, it still contains some shortcomings, as given in an example. Not everyone can deal with and engage with arguments efficiently and professionally. There have been instances where participants have been unable to clearly express their points of view, which has caused the conversation to veer off-topic and occupy enough time.
What Now? 
Participation in the discussion gave me a great opportunity to obtain a clear idea of educational leadership and management with real examples and experience relating to the Bush models. I was wondering how other participants and my experiences reflect the theoretical concepts. I cannot redict their learning and the extent of the knowledge they gained from this discussion. But, my professional experience with this theory has meant the aim of this task. The fine difference between leadership and management was already transparent, as per my experience, but in some organisations, these concepts are merged and intertwined (Busse and Weidner, 2020), which has created a confusing point for others. I have understood that the hierarchical system in the organisation has complicated the leadership point by making it a commanding process that is inappropriate for any staff members (Sleesman et al., 2022). Depending on the organisational structure, leadership can be positioned differently in a different environment (Belrhiti et al., 2020). Other than the internal environment of the organisation, the external factor such as society mainly entails the leadership behaviour which has embedded in the personalities, and they become habitual to acquire the attribute driven by their environment.
The idea discover through this process is a real example occurring in organisations, which comes from the effect of society on professional settings. Leadership patterns need to be influencing and collaborative rather than commanding and dictatorial, which can contribute to learning and absorbing more than experience (Cagé et al., 2021). This defines the relationship between organisation and individual should be supported to reach the organisation's and society's common goals. Meanwhile, the experience and learning from this task have enhanced my critical analysis ability, followed by the group discussion and collaboration with the team. The intriguing knowledge of the model was proved to be successful in understating the phenomenon of education setting and required improvement to make the world better and healthy. 
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Part 4: Transformational Leadership:
The final section of the portfolio is based on the topic of transformational leadership that gained my attention when we had a second detailed session on Bush’s collegial model of educational leadership and management. My past work experience of working with a leader who built the vision of our school, established the goals, provided us opportunities to grow, and created a productive school culture that encouraged us all to work as a team to achieve the goals, was the reason behind making a connection with the concept of transformational leadership and I was convinced to dig deep into the transformational leadership. In th is section, I will attempt to link past work experience with the knowledge I gained from this module, and I tried to analyse how this could reflect on the potential future practice in the context. 
One may think that  transformational leadership style is only for business leaders, whereas it is considered useful beyond the corporate world . A transformational leader is considered one who encourages other individuals to find different kinds of ways to grow and change their perspective (Mi, 2019). Working in the field of education, transformational leadership skills helped me as a teacher to motivate each other and to improve the learning style and innovative ideas within the classroom (Magill, 2020). (Ambad, 2021) believed  that in past, managers used to provide instructions to their employees and hoped that they would easily comply with such instructions, on the contrary, transformational leadership is considered the style whereby the leader is the one who influences, inspires, and encourages the employees to deliver a positive change and think outside the box and produce creative ideas. Following the publication of the Leadership proposed by James MacGregor  in the year of 1970s and 1980s, transformational leadership gained a lot of popularity.  
This leadership approach provided me with a lot of advantages in the education field. As in the schools which rose to all the difficulties related to pandemic situations successfully, transformational leadership is seen as obvious.  The data of the researc  h has shown that remote learning is considered a challenging approach to suit the requirements related to the variety of students present in the education system, while it was also very clear that the majority of the students  learned best in a typical kind of classroom style where  the student is properly guided by a teacher, which is properly surrounded by peers, and engaged by in-person kind of activities. The whole experience made it clear that the possibilities related to learning styles that didn't exist before the epidemic situation were generated by transformative leadership, which sparked the use related to remote education  (Dennen, 2022). For instance, the remote learning style was perceived as more inclusive by all the teens having jobs, teenagers who are parents, kids having specific kinds of medical concerns, and youngsters who want to study electronically. As per the research, transformational leadership is the one having a favourable kind of impact on the commitment of the teachers related to the schools, performance, work happiness, and other factors that contributed to the entire school's success (Palalic, 2021). In addition, this increased the level of morale and inspired the employees to go out of the box and beyond the call of duty—and the standard kind of syllabus related to the course —to produce more kind of engaging and dynamic kind of learning experiences for all the learners. 
The voices of the different students who are at risk (for instance students having a poor socioeconomic status, students from unstable households, or students having difficulties with their learning style) can easily be overlooked while establishing and implementing the strategic kind of plans.  When implementing a certain kind of change that leads to improved experiences for all individuals, transformational leaders present in the education sector must take into account all the lived experiences related to all the young people they teach (Marques, 2021). For instance, image a school that works on certain factors such as racism, diversity, and equity. Such factors are the one which is fundamentally influenced by the experiences of different students. Through the Exchange of thoughts , the team related to the district's transformative leadership empowered all the students by allowing them the opportunity to create the Exchanges  and to collect different kinds of feedback from their peers (Cooper, 2023). This feedback is currently being used by the many of the schools and it is used to create its DE&I Plan . Any organisation which contain wide range related to individuals, it is easy for some individuals to adhere to unusual kinds of religious or cultural-based traditions. In contrast, other individuals may have the relevant kind of professional backgrounds and set different kind of skills. In addition, staff members are the one who may leverage the variety of the good related to the whole organisation present in the workplace which values differences (Pichler, 2021).  Families and parents are also present in this, as they may gain knowledge from the distinctive kind of education which their child is getting. Such transformational leadership strategy works more effectively in both the business sector and in an educational setting. The common values and culture which are related to the school can easily be shaped by transformational leaders having vision, deliberate action, and reflection (Baron, 2020). 
It can be said that transformational leader does has a significant impact on the institution's culture. For instance, engaging in collective decision-making or soliciting a kind of input and getting counselling from teachers, students, and parents if the leader wants to create a collaborative and inclusive culture. Good hiring decisions  plays an important role when choosing staff members, as they are the ones who can influence the company culture. For achieving the high-pupils within the organization, it is essential to develop high-achieving kind of instructors. These are they leaders who teach what they want to see. In addition, making of all the concepts related to reality can be made by introducing unique and specific kind of school customs, mascots, and symbols related to the design of virtual spaces. Focusing on social networks also plays an important role, as it makes sure that no one is being isolated from the school community. The survival related to the educational systems for all the millennia to arrive is based on transformational leadership in the education setting.  Transformational leaders are the ones who adopt and successfully implement innovative and new kinds of technology, instructional techniques, and procedures in the educational setting, as they are eager to test such innovations (Carreiro, 2019). It is important that changes must be made by the principals or superintendents of the school within the parameters of their specific positions. But it is important that before implementing any kind of change, leaders should consult stakeholders (Mogren, 2019). They are the one who hosts the forums on the subjects which needs any change so that it is easy for parents, children, and other family members to express their opinions. Participants are the individuals  which is more inclined to provide their thoughts and commit to the group decision when they feel that the issues are being taken on a serious note. Both transformational and direct styles of leadership are considered suitable for educators, even though transformational leadership is considered more dynamic and direct leadership is considered more rigid. Suppose one realizes that transformational leadership does not comply, that everything goes, and direct leadership does not implement adopting an authoritarian position which kills the enthusiasm of the student. As a result, committed and professional educators are the ones who can take either path (Alturiqi, 2019).
As per (Alam, 2022) transformational leadership is considered as the one which fosters a more professional environment in the educational setting . The reason is that in-class conflict may arise when both professors and students object to rigid regulations and prescriptive instructions . Such leaders can easily resolve all the conflicts by providing a friendly environment. It can also inspire families and parents to express their views related to their children education. This was the underpinning point that enabled me to gain a greater understanding of related educational leadership and management theories. Therefore, this can be seen that it plays an important role for an educator to progress and foster pleasant learning environment by supporting transformational leadership and accepting certain kinds of differences (Alam, 2022). In addition, it helps the individual to evaluate all the practices which are used at previous work place along with position within the complexity of theoretical pluralism. Consequently, all these practices will help the individual in guiding all the future practices for the fulfilment of organisational goals by developing a particular vision in collaboration with staff and communicating the directions to stakeholders. It can be concluded that transformational leadership is the one that allows the person to fully commit to the crucial kind of changes that are essential for society's development as a whole. The education sector is considered one of the prime examples related to the social environment, which affects the new generation and at the same time it changes them alongside. This is the notion that calls for the need to stay flexible and be open to new ideas and management methods. Under the transformational leadership, schools can easily possess the highest potential, which is related to the variability of interest, social ideas, and background.	Comment by Elspeth: This should be a conclusion to the task - see my previous comments about conclusions, I also talked about them a lot in the teaching sessions. 
Conclusion:
In this portfolio, I demonstrated my understanding of Bush’s subjective and formal leadership and management models which I gained by indulging in the discussion task. I would say it confidently that through this practice I overcame the fear of sharing my ideas and learning with people coming from diverse backgrounds. I have provided a critique of some of my fellow participant's points of view and statements in the second part of the portfolio. In the third part, I reflected on my learning and the discussion forum with the help of Rolfe et al. (2001) reflection model. Lastly, I have demonstrated the insight I gained through readings about transformational leadership.	Comment by Elspeth: Good, a clear overall conclusion, although reduce use of first person to improve it 
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